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Chapter 1 
 
Introduction 
Multimodal novels are those books in which the use of visual aspects of the page 
are exploited. Although the multimodality phenomenon is not new, it has been deeply 
studied in the last twenty years. The theoretical framework adopted to carry out this 
project will include topic areas such as semiotics, semiotic resources, and contemporary 
fiction, among others. This article also aims at providing a deep analysis of the books 
Where is Mauriac? by Lester Vaughan and Wreck This Journal by Keri Smith regarding 
the exploitation of the use of multimodal resources. It also provides suggestions on how 
to put this theoretical topic into practice in the classroom.    
In order to foster “a critical awareness of the graphic surface” (White, 2005, p 207) 
of Vaughan and Smith´s novels, I will develop my study departing from categories 
borrowed from a recent and still under-researched field. Multimodal stories are those 
fictional texts which purposefully subvert graphic and typographical conventions by 
means of the introduction of various semiotic resources or graphic devices which are 
devices belonging to the verbal, non-verbal, or combinations of verbal and non-verbal 
modes, and used for making meaning. 
Considering multimodal aspects of fiction, the development of this work will 
attempt to answer the following research questions about both books:  
How does the combination of semiotic resources work in the construction of 
meaning? 
What kind of semiotic resources are exploited? 
What functional categories can be derived from the semiotic resources used? 
What advantages are there in the introduction of graphic devices and the 
subversion of the graphic surface of the page? 
After an exhaustive reading of the theoretical framework and its deriving 
categories, the semiotic resources used in Where is Mauriac? and Wreck this Journal 
were classified and categorized, a process which gave way to the classification proposed 
in Chapter 3 and the making up of charts which were then edited to create the 
appendices. 
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The present project will be divided into five chapters. Chapter 1 includes details 
related to an investigation work: introduction, research problem, objectives, hypothesis, 
rationale and methodology. Chapter 2 will provide the main theoretical framework which 
will be necessary for the analysis of the novels. Next, Chapter 3 will aim at a general 
categorization of the semiotic resources used in Where is Mauriac? and Wreck This 
Journal. Chapter 4 will focus on the use of multimodal novels in the classroom. Finally, 
Chapter 5 will provide the final comments. 
 
Research problem 
What are multimodal novels? Can they be used in the English teaching 
classroom? 
 
Objectives 
The following project suggests a theoretical investigation which will focus on the most 
important attempts to develop the multimodality phenomenon in fictional texts carried out 
in the last years.  The main objectives of this project are the following: 
 
 Raising awareness about the importance of the presence of the different semiotic 
resources used in texts that affect the reading processes of each reader according 
to their interpretation and exploring the fiction potential to mix the verbal and non-
verbal in the meaning construction. 
 
 Acknowledging and develop sensibility when faced to visual aspects of the text 
that are normally taken for granted or go unnoticed. Being able to see their role in 
meaning constructions. 
 
 Understanding some of the theoretical notions and principles of textual 
multimodality, especially in fiction, and to adopt them to describe texts.  
 
 Identifying and analyze the different semiotic resources so as to be able to 
categorize them according to characteristics and functions.  
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 Reflecting on the pedagogical implications of the fact of being aware about the 
visual aspect of the text. 
 
Hypothesis 
The combination and juxtaposition of various semiotic resources, linguistic and 
non-linguistic, make multimodal novels a very interesting phenomenon.  Teachers can 
use them in the English teaching classroom to reach different objectives in the second 
language acquisition.  
 
Rationale 
Theoretical issues involved in the construction of fiction have become a very 
important topic for novelists over the last twenty years. As a consequence, their novels 
have tended to include dimensions of self-reflectivity and formal uncertainty.  
Metafiction is a self-reflective narrative or literature which, in a reflexive way, 
reminds readers that they are in front of a fiction story. Metafiction mixes the story in the 
book with the reader’s real world. Such writings not only examine the fundamental 
structures of the narrative fiction, they also explore the possible functionality of the world 
outside the literary fictional text. 
This kind of novel is to be looked at as much as it is able to be read. There are 
many resources readers are faced with, frequently combined with printed text. Some 
examples are the use of many different fonts simultaneously, experiments with the page 
layout and the arrangement of words into concrete prose where the organization reflects 
the verbal content or the introduction of illustrations and photographs, among others. 
 
Methodology 
The main object of study for this research project will be the books Where is 
Mauriac? and Wreck This Journal. All the theory analyzed will be related to the resources 
from the books by means of examples that can show how the theory can be put into 
practice. The textual samples contain a wide range of resources of the theory analyzed.  
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With the objective of exploring the importance of the presence of multimodal 
resources in the text, the theory and the books will be read thoroughly in search of pieces 
that exemplify the theory.  
Nowadays, novelistic  narration should be seen as an integration of the narrative 
mode along with other written modes, as well as various non-verbal modes. The focus of 
analysis will lie on the semiotic resources, the mode, the medium, the graphic surface, 
mimesis, self-reflectivity, paratextual elements, the production of visual images like 
photographs or paintings, graphics, diagrams, the production of handwritten letters and 
notes, iconicity, among others. 
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Chapter 2: Theoretical Framework 
 
Multimodal novels 
 
Multimodal novels are self-reflective narratives or literatures which in a reflexive way 
remind the reader that they are in front of a fiction story. They mix the story in the book 
with the reader’s real world. Not only do such writings examine the fundamental structure 
of the narration of fiction stories, but they also explore the possible fictionality of the world 
outside the literary fictional text. These kinds of writings also allow typographic 
experimentation and the disrupture of the conventional design of pages in fictional books.  
One of the most fascinating features of multimodal novels is the fact that readers must 
look at them as much as they must read them. During the reading process readers are 
faced with many resources, for instance: the use of many different fonts simultaneously, 
experiments with the page layout, the arrangement of words into concrete prose where 
the organization reflects the verbal content or the introduction of illustrations and 
photographs, frequently combined with printed text. As I have mentioned above, I will 
intend to show this through a deep analysis of the books Where’s Muriac? by Lester 
Vaughan and Wreck this Journal by Keri Smith. The visual aspects of the texts are clear 
examples of the use of multimodal resources.  
 
Semiotic resources 
Multimodality denotes a type of novel that is substantially different from the traditional 
novel which relies totally on the written word in printed form.  The term semiotic resource 
is very important in the multimodal theory. Van Leeuwen(2005a) defines semiotic 
resources as:  
The actions and artefacts we use to communicate, whether they are produced 
physiologically – with our vocal apparatus; with the muscles we use to create facial 
expressions and gestures, etc. – or by means of technologies – with pen, ink and 
paper; with computer hardware and software; with fabrics, scissors and sewing 
machines, etc. (p.5).  
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This theoretical view presents people as sign-makers who shape and combine 
semiotic resources to reflect their interests. Reading multimodal novels involves more 
than simply reading, it also involves engaging in the story and performing.  
According to Kress and van Leeuwen, a mode is a semiotic resource “used in 
recognizably stable ways as a means of articulation discourse” (Kress and van Leeuwen, 
2001, p. 25) . Considering this definition, examples of modes in multimodal novels may 
include from the representation of a handwritten letter to the representation of black and 
white photographs, from texts in different fonts and typographical style to transcriptions of 
non-narrative conversation, from symbols used in mathematical formulae to fragments 
written in a different language. The main characteristic of multimodal texts is “the 
recurrent integration of non-verbal and non-narrative elements in novelistic narration” 
(Hallet, 2009, p. 130) which does not represent a troublesome or unpleasant effect on the 
reader. Instead, they consider these elements as an integral part of the novel and 
immediately assimilate them into their cognitive construction of the narration. 
Multimodal novels make use of a wide variety of non-verbal symbolic representations 
and non-narrative semiotic modes. The following is an attempt to list semiotic resources 
that can be present in multimodal novels: 
 
 Formal languages: They represent scientific ways of conceptualizing and 
representing how the world is narrated. 
 Typography: Typography is what makes texts visible and meaningful. Drucker 
(2008) considers texts can be marked or unmarked according to the 
typographic features they have. Marked texts have highly typographic features 
that explicitly manipulate how the text is read. Unmarked texts are even, they 
have a discrete typography, usually gray page prose and poetic convention. 
According to Van Leewuen (2005b), typography is a way to show discursive 
import(p. 139.) Although it is not part of meaning making, they form a meaning 
potential only understood by cultural knowledge.   
 Documents: representation of letters, maps. 
 Graphics: graphic elements usually represent the protagonist´s and narrator´s 
individual way of looking the world.  
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 Visual navigational resources: according to Drucker, “navigation refers to the 
active manipulation of features on the level of discourse and presentation” 
(Drucker, 2008, p. 121). Navigation activity includes orientation and location 
within a work as a whole. Navigation indicators or markers provide the means 
for moving through or manipulating the sequence of the elements that 
constitute the narrative. The reader literally manipulates the text, 
accompanying the narrative thread with a concrete traversing of the story in the 
handling of the pages back and forth. 
 Scientific semiotic resources (Mussetta, 2013, p. 30)   
 Graphic devices: according to Drucker “The graphic devices include headers, 
page numbers, spacing, and margins in print materials; framing and 
diagrammatic elements in print and electronic media; and any other visual 
element that serves a navigational purpose”. (Drucker, 2008, p. 123) 
 Text-and-image elements of the narrative: according to Mussetta (2013) they 
represent: 
 
A subcategory of graphic device which might designate any strategic 
manipulation of any aspect of the page layout, and thus, provided their use is 
specifically intentional, should include not only headers, page numbers, and the 
like, but also a vast array of textual elements and aspects, from typography to 
illustrations, which contribute to convey meaning in the novel.(p. 46) 
 
 Icon and index: According to Nørgaard, “in the case of iconicity, the signifier 
resembles or imitates the signified, while the meaning-potential of the index 
resides in a basically physical and ⁄ or causal relation between the signifier and 
the signified” (Nørgaard, 2009, p. 147).   
 Paratextual elements: cover, title, dedication, opening information, foreword, 
endpapers, colophon, footnotes, and many others. 
All the non-narrative and non-verbal elements present in multimodal novels provide 
narrative functions. The following list provides a description of these functions: 
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 Plot construction and novelistic narration. According to Hallet (2009)“these 
elements provide information about the protagonist’s life, occupation, likes, 
which become part of the narration” (p.141). 
 Construction of literary characters (Hallet, 2009, p. 144). 
 Representation of cognition (Hallet, 2009, p. 144): textual products help 
readers see, construct and conceive the world as the characters do. 
 Contextualization: Hallet (2009) considers “they act as indices of a real, 
empirical world” (p.145).  
 Mimetic function: according to Mussetta (2015), it refers to a general 
emulating function, the basic imitating operation or any semiotic resource in 
a novel (p. 20). 
 Non- automatic reading process: Another characteristic of multimodal texts 
is the self-reflectivity or metareferentiality feature which calls the reader’s 
attention to the book as an artifact and foregrounds the book´s ontological 
structure (Mchale, 1987, p. 13). The reader mimetically accompanies the 
character´s experience. 
Semiotic resources as well as their functions show that building the storyworld in 
multimodal novels or stories is not simply a matter of reading words and looking at 
pictures. In multimodal texts there is a very complex interplay between a wide range of 
semiotic modes, generic forms and ways of conceiving and making sense of the world 
that eventually constitute novelistic narration. 
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Chapter 3: Reading Where’s Mauriac? and Wreck this Journal with different eyes 
 
Multimodality in Where´s Mauriac? 
 
Description of the book 
Richmond Readers are an attractive collection of carefully graded readers consisting 
of classic literature adaptations as well as original titles ideal for encouraging students to 
read for pleasure. There are four levels: 
 Level 1 (500 headwords) 
 Level 2 (800 headwords) 
 Level 3 (1200 headwords) 
 Level 4 (1800 headwords) 
Where’s Mauriac? belongs to the Level 2, which, according to the Common 
European Framework of Reference for Languages, may be considered B1.  
Where’s Mauriac? is not an ordinary book. Not only does it provide the 
development of a story, but it also helps readers improve their English with different 
grammar and vocabulary activities. That is why I consider that it is very important to 
mention the level it belongs to.  
Reading Where’s Mauriac? is a great experience for readers. It combines the 
actual fact of reading a book and the actual fact of playing a game. In some of the 
sections, the reader must solve an activity so as to know which section the following is. 
They are given a certain number of points at the beginning. The number of points they 
can get once they finish reading the book will depend on their performance in the 
grammar and vocabulary activities. These activities are related to grammar topics or the 
use of specific vocabulary; however, these activities are not present in all sections. 
Following, there is a list of the grammar topics and vocabulary used in the activities. 
 Simple Present (Questions and positive sentences, you – I)  
 Has got (Positive sentences), Present Continuous (Positive sentences/ Third 
person singular) and vocabulary related to physical description  
 First conditional sentences 
 Giving instructions 
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 Sequencing steps 
 There are (Descriptions) 
 Vocabulary related to the parts of the house and the use of prepositions of place 
 Comparative adjectives  
 Word order: modal verbs ‘Could’ / ‘Would’ 
 Specific vocabulary: detective car parts 
 
The fact that Where is Mauriac? is a reader for English learners at B1 level is crucial. 
The inclusion of semiotic resources other than linguistic resources is explained when 
considering that B1 level students may understand a limited number of words.  
 
Plot and characters 
Where´s Mauriac? is based on the story of a detective called Agent Courtois. He 
works for the French Secret Service and is sent to a dangerous mission to England. His 
objective is to find Mauriac, France´s most dangerous criminal. In his mission he meets 
Sue Johnson, Agent 445, and both share interesting and intense moments during the 
mission. Another interesting character is Chris. She works for Mauriac and meets 
Courtois at a bar so as to manage to steal some information from him. After some 
sections, Chris and Agent Courtois become kind of peers. The most interesting part of 
the story is the ending since Where´s Mauriac? has two different endings. How is that 
possible? Since the reader is the one to decide what to do during the different sections, 
many solutions may be possible for the same situation, so the ending they will reach 
depends on the decisions they make. In one of the endings Chris actually finds Mauriac 
but at the same time he deactivates the French Secret Service plan, so he is sent to work 
for the Secret Service restaurant. After a year, Courtois leaves the job, marries Chris and 
opens a small café in Lyon. In the other ending Courtois becomes a secret hero and 
receives a medal for making the plan possible. He receives a better chair and table in the 
office and a little more money. After a year he decides to leave the French Secret 
Service, he marries Chris and opens a small detective agency in Lyon. Readers may 
reach the same ending through different means. 
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The most amazing feature of the story is the fact that the reader is actually Agent 
Courtois. It is the narration itself that shows the reader that ‘you’ are the main character 
of the story.  
 
Semiotic resources in Where’s Mauriac? 
     When providing a deep analysis of Where is Mauriac? according to the semiotic 
resources and the narrative functions of non-verbal and non-narrative elements used in 
it, there is an evident overlap in these categories and functions. On the one hand, the 
verbal elements present in Where is Mauriac? are the typed text and typography. The 
typed text shows the multiple generic conventions existent in the story: detective fiction, 
cross over story, suspense story and action story. The typography used in the text 
defines it as a marked text (Drucker, 2009). There are bigger letters to identify the 
sections, bold style to show titles and subtitles and the different options after each activity 
and italic style to show the correct or incorrect answers for the activities.  The visual 
aspect of printed verbal language along Where is Mauriac? is Times New Roman, the 
meaning potential for this choice may be the fact that disconnected letters with serifs 
make the text easy to read. The first thing that may call readers´ attention is the fact that 
there are no page numbers in the book, but section numbers. Readers are in charge of 
building the story, they go through it without following an order according to the number 
of pages. Another feature of multimodal texts is the discursive import (Van Leewuen, 
2005b). In Where is Mauriac?it is exemplified in the representation of a letter where the 
hand written font style is used.  On the other hand, the text also displays the use of non-
verbal resources. One example of these is the use of visual metalinguistic resources 
such as the use of background color to represent burnt pieces of paper and the format of 
handwritten letters. Other examples of non-verbal resources are the visual navigational 
resources such as the symbols representing the following section, the number of 
sections, small numbers between brackets showing the previous chapters and the 
introduction of small asterisks to show that a definition of a word is in the glossary 
section. Spatial representational resources are also examples of non-verbal 
resources. These can be perceived at the beginning of the sections which are placed in 
different places in the pages. Some sections start in the middle of the page while others 
in the bottom. Also, there are section numbers in the edges of the pages and the 
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presence of images standing apart from the block of text.  Pictorial representational 
resources such as drawings in black and white represent non-verbal resources as well.  
     In many parts of the story these two categories overlap: 
 Visual navigational resources where there are symbols and text representing the 
following section.  
 Visual metalinguistic resources such as a map with symbols and words.  
 Typography displaying different letterforms (weight, connectivity, expansion) to 
identify the sections, titles and subtitles and the different options after each activity 
and correct or incorrect answers for the activities.   
 Pictorial representational resources where there are pictures showing a detective 
car with the names of the parts.  
 Diagrammatic representational resources, being a diagram showing the meaning 
of the symbols.   
 Graphic devices just as headers, section numbers, typography, illustrations.   
 Paratextual elements functioning as titles and subtitles, key, introduction, 
exercises and the glossary. 
The main functions of semiotic resources used in Where´s Mauriac?: 
 Narrational: all the resources contribute to the narration of the story. 
 Performative: the reader performs while solving the activities and choosing 
among many possible solutions to different situations or enigmas.  
 Navigational: semiotic resources allow readers go back or forward while 
building the story. 
 Character-developing: according to the reader´s performance, the main 
character´s personality is developed. 
 Mimetic: representation of letters, drawings representing the photo of a person 
and graphics representing car parts.  
 Iconic: the representation of burnt pieces of a letter resembling or imitating the 
real letter.  
 Non- automatic reading process: the reader mimetically accompanies the 
character´s experience. This exemplifies the metarefrencality or self-reflective 
feature of multimodal novels (Mchale, 1987). 
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     According to the previous analysis of the semiotic resources and functions in the 
story, the semiotic resources that are exploited in Where is Mauriac?are typography, 
visual navigational resources and graphic devices. Following there is a list showing the 
different functional categories derived from each of them: 
 Typography: narrational, performative, iconic. 
 Visual navigational resources: narrational, navigational. 
 Graphic devices: narrational, performative, navigational, indexical, iconic, 
mimetic. 
There is a very interesting table showing examples of the use of semiotic resources 
and functions in Where is Mauriac? In the Appendix section on page 28.  
 
Multimodality in Wreck this Journal  
 
Description of the book 
To provide a clear description of the book Wreck This Journal, it is essential to 
know the person who wrote it, Keri Smith. Keri Smith is a conceptual artist, an illustrator 
and an author. Her books are mainly related to creativity. Her mission is to try to 
transform everyday life into something funnier through the observation and interpretation 
of the world. She uses all her findings to create books and pieces of art. She has written 
several bestselling books about creativity including This is Not a Book (2009), How to be 
an Explorer of the World -the Portable Life/Art Museum,( 2008 Perigee) and  Wreck this 
Journal (2007 Perigee) among others. 
The main foci of her work as an artist and investigator is in the creation of open 
works, term coined by Umberto Eco. According to Eco (1989):  
 Open works appeal to the initiative of the individual performer, and hence they 
offer themselves not as finite works which prescribe specific repetition along given 
structural coordinates but as "open" works, which are brought to their conclusion by the 
performer at the same time as he experiences them on an aesthetic plane (…) in every 
reception the work takes on a fresh perspective for itself. (p. 2). 
Open works are “acts of conscious freedom on the part of the performer and place 
him at the focal point of a network of limitless interrelations” (Eco, 1989, p.3). While 
interacting with open works readers know that the text is “open to a multiplicity of 
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meanings which he must hunt for and find. Indeed, according to how he feels at one 
particular moment, the reader might choose a possible interpretative key which strikes 
him as exemplary of this spiritual state. He will use the work according to the desired 
meaning”(Eco, 1989, p.4). 
As mentioned before, Smith's writing is usually on the topic of creativity and Wreck 
This Journal is a clear example of that. It is a book that features a subversive collection of 
prompts, asking readers to do their best mistake and unexpected actions to fill the pages 
of the book and destroy them. Readers are encouraged to engage in destructive acts 
through the pages in order to experience the true creative process. Readers discover a 
new way of art and journal making, and new ways to escape the fear of the blank page 
and fully engage in the creative process. 
 
Semiotic resources in Wreck This Journal 
As a multimodal book, Wreck This Journal is the perfect example of engaging and 
performing. On the one hand, the verbal resources present in Wreck This Journal are: 
the typed text and typography. Through all the pages readers can observe that the text is 
highly marked. There are more than ten different fonts, all of them used at random in 
most of the cases and with variations in size and thickness. There are a few examples of 
discursive import, for example the page showing the materials needed, the words are 
written with a font imitation handwritten list and the words are written in two columns as 
lists are.  
On the other hand, when considering non-verbal resources Wreck This Journal 
shows: typography, visual navigational resources and spatial representational resources.  
Typography comprises typefaces, type size, line length, spacing and other similar factors. 
Typography is a visual, functional and essential element of written communication. In 
Wreck This Journal, typography is considered to be an art, a product of creativity, an 
effective tool in both art and communicating. There are also many variations in size and 
the use of capital and small letters. As mentioned before, in most cases the use of 
different fonts or sizes is without any particular intention. One of the most shocking pages 
according to the analysis of typography is the one which displays this command “Pour, 
spill, drip, spit, fling your coffee here”, in this sentence there are five different fonts. 
Although the text in books is usually set in 12, 11 or 10 point text, Wreck This Journal 
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breaks this rule completely. Along the pages there are between one and five different 
fonts in each page, all of them also vary from one page to the next. Within the non-verbal 
resources, there are visual navigational resources. In two opportunities along the book 
the writer chooses to include visual navigational resources by placing a small asterisk 
next to a word so as to guide readers to a different place on the same page to find more 
information about the command. The first example shows a small asterisk next to the 
word comments in the following sentence “Space for negative comments” and the other 
small asterisk at the beginning of this sentence “What is your inner critic saying?”. The 
second example shows a small asterisk is placed next to the word stickers in the 
following sentence “Collect fruit stickers here” and the other small asterisk is at the 
beginning of this sentence “Stickers you find in bought fruits”. Spatial representational 
resources are also non-verbal and are present in all pages since the words or images are 
placed in different parts of the pages, in the bottom, in the middle, in a small corner, 
within a spot or within an image. Pictorial representational resources are also non-verbal 
resources, but in the case of Wreck This Journal, they do not convey meaning, they just 
represent or exemplify part of the written text. 
In some cases the presence of non-verbal and verbal resources overlaps. One 
example of this is the use of graphic devices. Among the graphic devices, in Wreck This 
Journal there are visual metalinguistic resources such as the drawing of a target with the 
corresponding points and the instructions, the shape of a funnel and the text with the 
instructions or the page which shows the design and instructions to make a paper 
airplane. Another example is the use of typography displaying different letterforms along 
the pages. The fact that there are not page numbers is also part of graphic devices, as 
well as the spaces and margins since all these elements are not in the pages or are not 
the same in all pages. In the case of page numbers, the reader must write them down. 
When considering paratextual elements, there is also an overlap of the two categories. 
The cover, the warning message, the acknowledgements, the instructions and the 
materials, all of them show the use of text with different letter forms and images in some 
cases. Within paratextual elements, Wreck This Journal also contains examples of text-
and-image elements of the narrative. For instance, the page which asks the reader to 
throw a pencil or a ball dipped in paint which also displays a target where readers should 
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throw it. The same happens with the page which asks readers to do some kind of tongue 
painting in a specific part of the page, or the page where readers should make a stain 
log.  
The main functions of semiotic resources used in Wreck This Journal are: 
 Performative: the reader does perform while following the instructions.  
 Character-developing: as there is no story or character in this book, personally 
I consider the main character is the reader. As a reader performs the activities, 
the character develops and the plot of the book develops as well. 
 Mimetic: representation of a plastic bag and paper tape in the cover are the 
most significant examples of this function. As well as the drawing of a packet 
with the accompanying text “Wrap like this”.  
 Non- automatic reading process: the reader performs the reading experience; 
they consider the book as an artifact and foreground the book´s ontological 
structure (Mchale, 1987). The use of imperatives along the book and the use of 
the possessive pronoun “your” in “Your name” or the personal pronoun “you” in 
“What do you want to say?” are examples of the non-automatic reading 
process where the reader is completely involved in the potential plot of the 
book. 
 Indexical: there are many examples of indexical functions along the book 
where there is a causal relation between the signifier and the signified 
(Nørgaard, 2009).  Some examples are: the word instructions written on the 
drawing of an arrow, a drawing of a drop containing the text “Pour, spill, drip, 
spit, fling your coffee here” , the same happens with the text “Drip something 
here”, the word tie surrounded by a drawing of a rope with a knot, the sentence 
“Infuse this page with a smell of your choosing” within a smell bubble,  the text 
“Create a drawing using a piece of your hair “ with a hair shape, the word 
attach written with a drawing as if the letters of the word were attached, the 
instructions “Float this page” with images of waves surrounding the text, among 
many other examples.  
The main functions of semiotic resources used in Wreck this Journal are: 
 Narrational: all the resources contribute to the narration of the plot. 
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 Performative: the reader performs while doing the activities. 
 Character-developing: according to the reader´s performance, the main 
character´s personality is developed. 
 Mimetic: photographs representing a bag or paper tape, drawing representing 
real objects.  
 Iconic: photographs representing a bag or paper tape.  
 Indexical: many of the semiotic resources show a physical and ⁄ or causal 
relation between the signifier and the signified 
 Non- automatic reading process: the reader mimetically accompanies the 
reading experience.  
     According to the previous analysis of the semiotic resources and functions in Wreck 
this Journal, the semiotic resources that are exploited are typography and graphic 
devices. Following there is a list showing the different functional categories derived from 
each of them: 
 Typography: narrational and performative. 
 Graphic devices: narrational, performative, indexical and mimetic. 
 
There is a very interesting table showing examples of the use of semiotic resources 
and functions in Wreck this Journal  in the Appendix section on page 33.  
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Chapter 4: Suggested strategies and activities 
 
Multimodality in the classroom 
 
The groups of students to which the classes could be presented to might range from 
different levels. Teachers can carry out the activities listed here that best suit their group 
of students.  
Depending on the activities the objectives may be:  
 Understand some of the theoretical notions and principles of textual 
multimodality, especially in fiction, and to adopt them to describe texts 
according to characteristics and functions.  
 Identify and analyze different semiotic resources. 
 Acknowledge and develop sensibility when faced to visual aspects of the 
text that are normally taken for granted or go unnoticed, being able to see 
their role in meaning constructions. 
 Get students interested in reading through a different, not conventional, 
way. 
 
Where is Mauriac? in the classroom 
 Students read the book Where is Mauriac? in class aloud up to section 10 
(included). Then the teacher asks them to finish the book at home. 
 Oral activity:  
 Students share their experiences about the end of the story. Students tell the 
story one by one, the teacher stops the student who is speaking and asks 
another student to continue. With this activity students realize that there are 
two possible endings.  
 Students check the activities related to grammar and vocabulary present in 
Where is Mauriac? with the teacher’s guidance. 
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Additional activities for elementary level 
 Students go to section 2 and look at the burnt pieces of paper with words on it. 
They read the words again and create different massages with the same words. 
Variation: let students add two words different from the ones given, or three, or 
four, etc.  
 Students go to section 30 and they look at the map of the fun fair. They should 
provide a description (oral or/and written) of a different possible path to reach the 
same place. 
 Students are asked to invent a short horror story or situation including ten of the 
following words: Girl / park / old house / ghosts / friends / night / noise / rain / knife 
/ blood/ cemetery/ graveyard / scary / doll /music /thunder/ lightning/ rats /lantern. 
They will be asked to include an activity similar to the ones present in Where is 
Mauriac? so as to know how the story or situation continues or ends. They can 
include pictures, photos, drawings, grammar activities, vocabulary activities, etc.  
 
Additional activities for Pre- Intermediate (or higher) level: 
 Introduction to Multimodal texts: definition and resources. The teacher 
explains students the meaning of the multimodal phenomenon and the different 
resources and functions through a Power Point presentation which includes 
examples of multimodal resources used in Where is Mauriac?. At the same time 
students are provided a written material with the theory so as to follow the 
teacher´s explanation, they can take notes if they wish. The printed material for 
students will include the information contained in this project.  
 
Wreck this Journal in the classroom 
 Students are asked to read the book Wreck this Journal by Kerl Smith as 
homework. The students and the teacher decide on a date for the revision of the 
analysis of the book. 
 Students clear up their doubts about the vocabulary and grammar topic if 
necessary.  
 Debate time: Students talk about their experiences while reading/ performing 
Wreck this Journal, they also compare their books after reading them. The teacher 
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displays a Power Point presentation with images taken from the internet showing 
different pages of Wreck this Journal completed by different readers. Students are 
asked to hand in a written assignment on their conclusions regarding positive and 
/ or negative aspects of reading Wreck this Journal.(Students and the teacher 
decide on a date for handing in their conclusions). 
 Students analyze the page containing the following instruction: “Write a list of 
more ways to wreck this journal”. Make a “Top five Wrecking List” with the five 
most repeated instructions along the students´ contributions.  
 Organize a contest where all books are displayed and students and teachers vote 
the most creative version of the books, the most wrecked version, the tidiest 
version and many other categories that teachers or students as well can come up 
with. 
 
Additional activities for Pre- Intermediate (or higher) level: 
 Introduction to Multimodal texts: definition and resources. The teacher explains 
students the meaning of the multimodal phenomenon and the different resources 
and functions through a Power Point presentation which includes examples of 
multimodal resources used in Wreck this Journal. At the same time students are 
provided a written material with the theory so as to follow the teacher´s 
explanation, they can take notes if they wish. The printed material for students will 
include the information contained in this project.  
 Students clear up their doubts about the vocabulary, grammar, and of course 
multimodal resources identification. This class is considered as a ‘coaching’ or 
‘tutorial’ class where the teacher listens to each student´s doubts by providing an 
explanation. In some cases the feedback may be individual, in other cases the 
teacher may decide to make a general feedback useful for all the students. If there 
is not enough time for students to understand the analysis fully, the teacher may 
decide to carry out a second ‘coaching’ or ‘tutorial’ class. Students are asked to 
hand in a written assignment on their conclusions regarding the exemplification of 
resources used in the book. (Students and the teacher decide on a date for 
handing in their conclusions). 
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Chapter 5: Final Comments 
In the introduction of this project, I stated that my intention was, on the one hand, to 
explore how the exploitation of the graphic surface in Where is Mauriac? and Wreck this 
Journal significantly contributes to the reader’s process of making sense of the narrative, 
enriching and multiplying the potentialities of fiction to merge the verbal and the non-
verbal in the construction of meaning. On the other hand, a second purpose of my project 
was to study how the diverse semiotic resources used in fiction texts can be used in the 
second language acquisition. This part of the project will provide the review of the 
hypotheses formulated at the beginning, as well as the objectives. 
The analysis carried out enables us to affirm that thanks to their status as a 
multimodal nature, multimodal novels can present readers with the world as seen through 
the protagonist’s eyes: a non-conventional, disturbing, and at times shocking view, 
especially in the case of Where is Mauriac?. In this respect, the analysis I have 
conducted in Chapter 2 as to the way in which both books import diverse genres and 
discursive styles, has enabled me to confirm my hypothesis in relation to the view of 
multimodal novels as very interesting texts.  
This project has been written with the purpose of contributing to the under-researched 
field of multimodal fiction, which, in Norgaard’s words, is still “in its infancy” (Nørgaard, 
2009, p 159). Hopefully this study can contribute to the raising awareness of the graphic 
surface of literary texts as potentially significant to exploit diverse resources to develop 
the narrative and the visual and graphic aspect of which is usually neglected or taken for 
granted.  
Finally, this project has proved useful for the use of multimodal novels in the second 
language acquisition in specific levels.   
There is much work to be done; this line of research is just getting started. Eventually, 
I hope, my study can throw new light upon the diverse and significant ways in which the 
strategic disruption of the graphic surface operates in fiction and can be used as a 
different way to approach second language teaching and learning through a new reading 
method. 
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Appendix 
Table I 
VERBALRESOURCES Typography  
 
Marked text 1 
 Discursive import 2 
NON Visual metalinguistic resources  Background color 4 
VERBAL Visual navigational resources 5 ,6 
, 7, 8 
 
RESOURCES Spatial representational resources 
9 
 
 Pictorial representational 
resources 10 
 
VERBAL   Visual navigational resources 12  
AND Visual metalinguistic resources 13 Typography 3 
 Pictorial representational 
resources 14 
 
NON  Diagrammatic representational 
resources 15 
 
VERBAL 
RESOURCES 
Graphic devices  Headers 16 
Section numbers 17 
Typography 18 
Illustrations 19 
 Paratextual elements 
 
Titles and subtitles 24 
Key 25 
Introduction 26 
Exercises 27 
Glossary 28 
 Icon 29  
FUNCTIONS Mimetic function Letters 20 
Drawings 21 
Graphics 22 
FEATURES Metareferentiality feature 23  
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Analysis of the semiotic resources and the narrative functions of non-verbal and non-narrative elements 
used in Where´s Mauriac?.The numbers correspond to images taken from the book. 
 
 
1, 3, 5, 6, 7, 9, 12, 17, 16, 18, 24 
 
 
 
 
 
 
 
 
2, 3, 4, 20, 29 
 
 
 
 
 
 
 
 
4, 29 
 
 
 
 
 
 
 
 
 
 
30 
 
 
 
8 
 
 
 
 
 
 
 
10, 13, 19, 21 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
10, 14, 19, 22 
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15, 22, 25 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
16, 24 
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23, 26 
 
 
 
 
 
 
 
 
 
                                        27                                                         28 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The images were taken from Where is Mauriac? (Vaughan,1997) 
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Table II 
VERBAL 
RESOURCES 
Typography  Marked text 1 
Discursive import 2 
NON Visual navigational resources 3  
VERBAL Spatial representational resources 
4 
 
RESOURCES Pictorial representational resources 
5 
 
VERBAL   
AND  
 
NON 
Graphic devices Visual metalinguistic 
resources 6 
Page numbers 7 
Spaces 8 
Margins 9 
VERBAL  
RESOURCES 
Paratextual elements  Cover 10 
Text and image elements 11 
 Mimetic 12  
FUNCTIONS Non-automatic 13  
 Indexical  14  
The following chart displays an analysis of the semiotic resources and the narrative functions of non-verbal 
and non-narrative elements used in Wreck This Journal. The numbers correspond to images taken from 
the book. 
 
 
1, 4, 8, 9, 14 
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2, 4, 8, 9 
 
 
 
 
3, 4, 8, 9 
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                               5                                                                                5, 6, 11 
11 
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                                     7, 8, 9, 13                                                                  10, 12                                             
 
12 
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13 
 
14 
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The images were taken from Wreck this Journal (Smith, 2007) 
 
 
 
